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Report on experiences and practices concerning
digital teaching during the COVID-19 lockdowns
at Aarhus BSS

Introduction

In 2020-2021, teaching activities and exams were planned and conducted with
adjustments to fit the COVID-19 situation. These adjustments meant that teaching
activities took place as a combination of streaming/partial in-person attendance and
full transition to online teaching.

The COVID-19-related lockdowns of society in 2020-2021 have impacted many aspects of

the structure and course of each degree programme, particularly the delivery of teaching.

The digital format has been key to carrying out teaching and supervision of student pro-

jects from a distance, and the delivery of teaching has thus been adjusted to fit the exter- —

nal requirements facing Aarhus BSS. Aarhus BSS has succeeded in maintaining a high Page 1/13

level of quality in its teaching and has received satisfactory teaching evaluations during
the period of converted teaching activities. This can be considered an acknowledgement
of the lecturers’ and students’ flexibility, academic commitment and targeted efforts to
make the best of the situation in terms of learning outcomes. It is in our common interest
for both students and lecturers to experience a high level of well-being. The survey re-
ported in this document did not include a focus on well-being during the period with
online teaching, although the comments in the survey address this subject. For this rea-
son, there are additional important aspects to consider as part of the overall picture of the
experiences with online teaching, for instance the students’ social well-being and forma-
tive education as academics, as well as the well-being of the lecturers.

In a short period of time, this extensive transition has created a foundation of experiences
in relation to online teaching. In summer 2021, the faculty management team at Aarhus
BSS decided to evaluate teaching and learning during the COVID-19 lockdowns in 2020-
2021 in order to continue to develop engaging activities in these areas. Aarhus University,
including Aarhus BSS, is a campus university, and online teaching cannot replace in-per-
son interaction between lecturers and students, nor between the students. But based on
the experiences with new platforms as well as new forms of learning and collaboration,
the faculty management team wishes to continue the development of teaching activities at
Aarhus BSS.

The evaluation is based on a gathering of experiences and practices related to online
teaching during the lockdowns. At the same time, Aarhus BSS has made a continuous
effort to implement digital elements in its teaching activities, and the related experiences
are gathered as they emerge. The overall efforts in this area are anchored in the steering
committee for university teaching development at Aarhus BSS, the chair of which is the
vice-dean for education.

The purpose of this report is to apply the experiences gained in relation to online teaching
as guidelines for organising the future development of teaching activities at Aarhus BSS.
Several different dilemmas have become clear in connection with the COVID-19-related
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shutdown of teaching activities, and these are dependent on the context surrounding each
individual degree programme, for instance in relation to online exams.

In addition, local requests for online teaching in the future vary. The most appropriate
way to deal with these are for the local boards of studies to consider these dilemmas while
taking into account that AU is a campus university. In this reporting, a distinction is made
between teaching activities with in-person attendance on campus (on-site), online teach-
ing, including livestreams, and a hybrid teaching format in which some students attend in
person while simultaneously, the lesson is livestreamed to students participating online.

Summary

This report is based on a gathering of experiences from the respective boards of studies at
Aarhus BSS. Guided by a series of central questions, each board of studies has reported
their thoughts on perspectives related to students and education. This provides some con-
text to the lecturers’ individual experiences, which have been mapped using a survey sent
to all lecturers at Aarhus BSS, asking them to evaluate teaching activities during the
COVID-19 lockdowns in 2020 and 2021. The survey can be summarised as follows, clari-
fying what we have learned about teaching, supervision of student projects, and exams in
online formats during the lockdowns.

e Aarhus University is a campus university, and as a general rule, teaching is
based on in-person attendance. Online teaching and digital tools for teaching
are utilised when these are deemed pedagogically relevant in relation to on-site
teaching. A lecturer’s choice of online and on-site teaching reflects the form,
content and teaching methods of different courses as well as the lecturer’s assess-
ment of the specific learning situation, including the students’ well-being, learn-
ing and formative education as academics.

o Digital tools for teaching have gained ground and can be used as a supplement
to conventional teaching formats in connection with in-person attendance, and
select courses can be conducted by way of online teaching.

e Most lecturers find the hybrid teaching format, in which some students attend in
person while the lesson simultaneously gets streamed to students participating
online, less attractive.

e Lecturers find the quality of online teaching during lockdown to be the same or
slightly lower. In particular, the quality is considered to be lower for the types of
teaching activities which require interaction and dialogue.

e The quality of supervision in an online format is not considered to be lower. This
suggests that online supervision processes are likely to become part of the norm.

e The experience of the quality of online exams as well as related opportunities and
challenges, e.g. making the students feel comfortable in this situation, varies.
There may be potential in using online exams when necessary.

¢ Dialogue and interaction with colleagues, the technical opportunities at AU and
the lecturers’ own skills at using digital tools have had a crucial impact on the
ability to conduct good and successful online teaching during lockdown.

e The lecturers generally agree that they have become: better equipped to conduct
online teaching, more motivated to develop own on-site teaching with the use of
digital tools, and more keen and motivated to conduct online teaching in general.

¢ Conducting teaching online has required hard work and determination, and the
individual lecturers have taken great responsibility for improving the learning
situation and the students’ outcome under the given circumstances.
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The following paragraphs will elaborate on this general summary.

Page 3/13
Students and the educational perspective —
This part of the report is based on experiences gathered among the respective boards of
studies at Aarhus BSS. In June 2021, they were asked to briefly (maximum 2 pages)
describe:
e How has my degree programme/programmes handled the transition of teaching
activities into new formats? Which actions did we take?
e  Which elements of the converted teaching activities worked well and in what
contexts? Which elements of the converted teaching activities worked less well?
e  What reflections did the experiences with converted teaching activities cause in
relation to how we think about EQulT and its future role?

The account of experiences in the following paragraphs are based on the input received
from the boards of studies.

How has my degree programme/programmes handled the transition of teaching activities
into new formats? Which actions did we take?

All boards of studies emphasise that the transition to online teaching took place at short
notice in the spring semester 2020 and that the individual lecturers approached the task
differently. In general, the experiences from spring 2020 to autumn 2021 converge on
the point that the model combining students who attend in-person with livestreaming
directed at students participating online (the hybrid format) does not work. The students
assess online teaching/livestreaming for all students to be satisfactory, maybe because
this was the feasible option during lockdown. It is mentioned that the students prefer
teaching with in-person attendance, and the boards of studies emphasise that AU is a
campus university and that teaching activities must be designed to support student
learning. In addition, the boards of studies describe a series of important experiences
concerning the transition of teaching activities into new formats:

1. The main focus in any future use of online teaching is student learning and
well-being (including the social environment, student interaction and the
learning environment), not resource allocation and/or political intentions.

2. Online teaching is not a 'one size fits all' solution. When and how online teaching
is relevant depends on the progression on degree programmes as well as the
academic content and learning perspectives. For instance, an online format is not
suitable for teaching ‘reflective practitioners’. Similarly, online teaching does not
support teaching activities in which the interaction between participants lies at
the heart of the learning process. Learning is not promoted by making students
passive, as could e.g. happen in online teaching situations.

3. If online teaching is to become part of the lecturers’ tasks and responsibilities
in the future, there is a need for more technical support, more interaction and
dialogue between colleagues and more systematic training in the use of
technologies and platforms.

4. The quality of online teaching during lockdown is in part linked to the individual
skills of each lecturer and in part to this lecturer’s design of the overall course
with a view to support student learning.
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Which elements of the converted teaching activities worked well and in what
contexts? Which elements of the converted teaching activities worked less well?

The following table sums up the boards of studies’ general experiences regarding which
converted teaching activities worked well/less well. Two experiences of a more complex

nature are also mentioned below.
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What worked well

What worked less well

e Asynchronous elements, such as short
videos used as preparation

e  When lecturers use interactive elements
as part of online teaching, including in-
volvement of the students, exercises etc.

e The opportunity to ask questions for the
lecturer in the chat

e Help from and interaction with
colleagues, CED; including that the
lecturers seek out the necessary help
on their own initiative

The inability to help students during
hands-on courses

The many technical challenges, including

in Zoom, which obstruct teaching activities
The hybrid format combining students
attending in person with a livestream for
students participating online. For instance,
this format often causes issues when lectur-
ers use the blackboard or when students ask
questions online. In addition, students may
have classes online as well as on-site on the
same day

The contact and communication with
students

When students turn off their camera and
seem passive. For instance, students say that
online teaching can inhibit discussions, and
it is harder to interrupt and ask questions
along the way

What worked well and less well

studies may take a look at.

e Recordings of lectures in their entirety: provides students with flexibility and the option to
‘rewind’, which is useful in courses with a high technical difficulty level. But it can also
lead to complacency among the students as they can always watch the lecture at a later
time, which may result in decreasing class attendance and more passive students. This can
also pose a challenge for the academic environment and its social aspects. A guide to
recording lectures in their entirety is being prepared, which the individual boards of

e Breakout rooms in Zoom: Work best when used in smaller classes, but students say that
lecturers lack the necessary insight into Zoom functionality or fail to consider breakout
room activities from a sufficiently pedagogical point of view.

In addition to their feedback on teaching activities during the lockdown periods, several
of the boards of studies comment on how different digital tools (e.g. Menti, Padlet etc.)
may be used for activating the students as part of on-site teaching in the future, with the
aim to design blended courses and to support the presentation of particularly difficult
topics and concepts, which the students can then access on an ongoing basis during the

semester.
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What reflections did the experiences with converted teaching activities cause in relation to
how we think about EAulIT and its future role?

There is a wish to keep part of the teaching online, provided that lecturers receive support
in the form of necessary systems and equipment. Which activities take place online
depend on and are determined by the lecturers based on their pedagogical and didactic
considerations in combination with the general learning perspectives of the different
degree programmes, including their general attitude towards in-person attendance. It
could also make sense to employ online teaching if a lecturer is travelling abroad or
similar. It is of crucial importance that online teaching activities focus on activating the
students and promote preparation. Besides this, it is important that the students get their
technical setup in order as well. In addition to the experiences included in this reporting,
there are a great number of further experiences which the local boards of studies know
about and utilise when they discuss future online teaching, for instance experiences
related to how difficult it is to teach on Zoom if the students turn off their camera.

The lecturers’ individual experiences

The lecturers’ individual experiences with online teaching during lockdown have been
mapped using a survey with closed as well as open-ended questions. The questions
pertain to teaching, supervision of student projects, and exams. If a lecturer has taught on
multiple degree programmes during this period, the instructions were to answer based on
the primary degree programme that the respondent teaches on.

Based on 429 survey responses from the 875 lecturers who have had their teaching
and/or supervision of student projects evaluated during the transition period from March
2020 to June 2021, the response rate equals 49 per cent. About half of the respondents
have provided comments, which will be used for discussing the survey responses.

Identical/increased time use results in identical /lower quality

Lecturers and supervisors have not spent less time, quite the contrary. The majority of
lecturers have spent between 31 and 70 per cent of their total working hours on preparing
and conducting teaching activities at AU during lockdown. Approximately half of the
supervisors find that their time use in relation to supervision of student projects during
lockdown has been the same, and about the same percentage of supervisors have spent
more time than usual.

The comments regarding time use focus on two things in particular: 1) reflections on the
amount of time and resources that are required for converting teaching activities into new
formats, 2) specific experiences with time spent on this transition. As an example of the
first item, a respondent writes: “Recognize that transtion from on-site to on-line takes
time, effort, technological knowledge, creativity, and human resources.” Another writes:
“The issue is that online teaching requires a lot of preparation that does not get compen-
sated in local systems, which only measure how much you teach.” Another reflection is
about incentives: “There is need of an incentive structure to support it. Otherwise, we
will continue as usual. The reward system supports research, not teaching.” In overall
terms, the comments indicate a wish for time to develop quality online teaching as well as
formal recognition of this effort in the relevant systems. Some specific experiences re-
garding time use are linked to the time spent re-recording videos and similar issues: “It
actually takes a lot longer to prepare for an online class that is not boring, than it takes
to prepare a traditional lecture or small group class. Sometimes it took me 3 times as

Page 5/13



VAN [ER] SCHOOL OF BUSINESS AND SOCIAL SCIENCES
8] AARHUS UNIVERSITET

long, because I was often re-recording videos over and over again.” Another type of
comment pertains to double preparation, seeing as it was difficult to predict how long
lockdown would last. This experience is specifically related to the COVID-19 situation and
not teaching activities in the future. Page 6/13
The lecturers generally find the academic quality of their online teaching to be the same
(‘neither lower nor higher’) or lower, and this assessment reflects the expected levels of
interaction in teaching formats when comparing online teaching with in-person attend-
ance. Hence, most respondents who experienced the same level of quality did so in regard
to lectures. In the case of classroom instruction, two groups of lecturers almost equal in
size experienced either slightly lower quality (36 per cent) or the same level of quality (38
per cent). And in the case of practice-based teaching, 47 per cent of lecturers experienced
a slightly lower level of quality. The number of lecturers who experienced much lower
quality is few; approximately 21 per cent in the case of classroom instruction and 15 per
cent in the case of practice-based teaching.

Figure 1: The academic quality of online teaching

Was the academic quality of your online practice-
based teaching higher or lower compared with the
quality of your practice-based teaching conducted on
campus?

Was the academic quality of your online classroom

instruction higher or lower compared with the quality - |

of your classroom instruction conducted on campus?

Was the academic quality of your online lectures
higher or lower compared with the quality of your
lectures conducted on campus?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

W Much lower Slightly lower Neither lower nor higher Slightly higher B Much higher

In other words, the transition went reasonably well — when taking into consideration that
it happened quickly and was forced by external circumstances, but also that it is an imme-
diately obvious choice to have online teaching supplement in-person attendance (insofar
as it makes sense) and not the other way around, and that the teaching activities with the
lowest levels of interaction are the most suitable ones to convert.

If one takes a look at the survey comments regarding the quality of online lectures, the
lecturers focus on the students’ learning outcomes and learning environment. One re-
spondent writes: “(...) I have no doubt that the students benefit less than if they attended
in person. The fact that we were moderately successful at conducting teaching during
the emergency situation constituted by COVID-19 does not in any way mean that online
teaching is something we should make use of in the future!”

A number of comments express the same opinion in different ways. However, other
opinions present themselves as well: “Please drop the anti-online rhetoric and shift the
focus from ‘lazy students’ to 'vulnerable or marginalised students’ — many students got a
boost from finally being able to follow lectures during lockdown, and they’re now being
left behind as if we've learned nothing.”
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Perhaps it is possible to summarise these comments as forward-looking reflections on

when and how it makes sense to conduct online teaching in the future; weak students

might also get left behind because it is difficult for lecturers to follow their work online, Page 7/13
a third respondent writes. —

Figure 2: Prerequisites for online supervision

Were your prerequisites for offering good and successful supervision worse or better compared to
face-to-face supervision?

supervision worse or better compared to face-to-face

Were your prerequisites for offering good and successful l I
supervision?

0% 20% 40% 60% 80% 100%

B Much worse Slightly worse Niether worse nor better Slightly better B Much better

However, when asked to compare online supervision of student projects to face-to-face
supervision, the lecturers found their prerequisites for offering good and successful
supervision with a high degree of interaction to be better (10-11 per cent), neither worse
nor better (51 per cent) or slightly worse (31 per cent) when online. The lecturers provided
no further comments on this subject, except in relation to the use of different systems to
identify which students are to receive supervision.

Figure 3: Conducting oral exams

How did you find the following conditions at the online oral exam compared with an on-site oral
exam?

The correlation between what you teach the students
and what the students are examined in

A fair assessment of the students

Your opportunity to assess the knowledge and skills of
students in relation to the relevant learning outcomes

Your opportunity for making the students feel
comfortable in the exam situation

The students’ opportunity to demonstrate knowledge
and skills

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Much worse Slightly worse Neither worse nor better Slightly better B Much better

When comparing on-site and online oral exams, the majority of lecturers assess the con-
ditions for conducting oral exams to be neither worse nor better, and this is of course a
reassuring response. But when the exams take place online, the lecturers find their oppor-
tunity for making the students feel comfortable in the exam situation to be slightly/much
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worse, and at the same time to be slightly better, compared to their assessment of other
variables in the conditions for conducting oral exams.

The comments for this part of the survey contain reflections on cheating at exams, some-
thing several lecturers report to have come across: “The students cheated massively dur-
ing the online exams, as they could sit and look/search for answers on their computers
while they were being examined,” or “Suddenly, everybody had all the models fresh in
mind and could go over them as if they had a detailed PowerPoint presentation in front
of them.” If no aids were permitted during the exams in question, this is indeed an issue.
The interesting thing is that the second theme running through the comments on online
exams is that they work well, that the students feel more comfortable and that the format
is well-suited for students who cannot attend campus, e.g. due to exchange stays abroad.
“Please make it possible to conduct oral exams in connection with dissertations/Master’s
theses online in the future as well,” one respondent writes.

In general, it is a very small percentage of lecturers who find that teaching, supervision
and exams are improved by an online format compared with in-person attendance. Many
of the comments underline this point of view, emphasising that Aarhus University is a
campus university and that the teaching of the future will be based on in-person attend-
ance as well. Hence the following comment: “(...) Also, it is my conviction that students
need to go to campus for physical teaching regularly in order to be part of a vibrant
student environment. Imo online teaching as a means to solve issues with lack of physi-
cal space should be avoided. Online teaching should be used for cases where there is no
good alternative (...)". The same point of view can be found in this comment: “Online
teaching reduces the students’ outcome of teaching activities. But it is possible to supple-
ment on-site teaching with digital learning materials, e.g. very short videos for intro-
ducing a new subject [from the] syllabus, which is subsequently discussed during a
lecture or workshop, or a quiz during a lecture to examine whether the participants
have understood the parts of the syllabus just covered in class.”

On-site participation is important, and it is possible to supplement in-person attendance
with digital learning technologies as an alternative to online teaching.

For a large number of lecturers, supervisors and examiners, it has been possible to
achieve the same level of quality in their teaching activities. This means that there is a ba-
sis for enriching on-site teaching with online elements, either as part of student prepara-
tion or as part of on-site teaching activities. There is an interesting concluding comment
on this topic: “Just like the faculty are trained to do online teaching, students should be
offered a day course in online learning so that the faculty do not have to explain every
single detail of what the students should be doing.”

Future use of digital tools in online teaching, supervision and exams

When asked about the extent to which they expect to use digital tools in their teaching in
the future, the survey clearly shows that the lecturers expect a somewhat increased use of
online teaching and online supervision in the future. For online oral exams, they expect
the same level of use.
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Figure 4: The extent of online teaching, online supervision and online oral exams in the

future

To what extent do you expect to use digital tools in your teaching in future compared to
how much you used them before the lockdown?

To what extent do you expect to use digital tools
in your teaching in future compared to how much - I

you used them before the lockdown?

To what extent do you expect to use digital tools
in your supervision in future compared to how I l

much you used them before lockdown?

To what extent do you expect to use digital tools
in your supervision in future compared to how I I

much you used them before lockdown?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B To a significantly lesser extent
To a lesser extent
To the same extent
To a greater extent

B To a significantly greater extent

Based on a qualitative assessment of the survey comments, there is a difference in how
lecturers from different departments approach online teaching, exams and supervision.
This difference is linked to the academic domain and prioritised styles of learning
addressed in the comments. As mentioned in the introduction, the future expectation is
for lecturers to assess and employ online teaching, exams and supervision together with
their academic colleagues, and to do so in ways that are sensible and adapted to suit the
academic field in question.

Necessary conditions and competency development
The lecturers were asked about the positive or negative impact different conditions had
on their ability to conduct good and successful online teaching during lockdown.

In figure 5 below, it is clear to see which conditions the lecturers experienced as having a
positive impact on online teaching. These are the conditions related to their own skills at
using digital tools and the opportunity for dialogue and interaction with colleagues. And
in addition, the students’ skills at using digital tools and the opportunities represented by

the digital tools provided by AU.
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Figure 5: Aspects which had an impact on the ability to conduct good and successful
online teaching during lockdown

What impact did the following aspects have on your ability to conduct good and
successful online teaching during lockdown?

The students’ skills at using digital tools in I
connection with their studies

Support from the management at your
department / in your unit

The internet connection at your home address

Your own IT equipment (e.g. webcam and
headset)

Dialogue and interaction with your colleagues
Pedagogical support opportunities
Technical support opportunities

The opportunities represented by the digital tools
that AU provided

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Your skills at using digital tools in the teaching

B Major negative impact ®m Small negative impact © No impact

Small positive impact B Major positive impact

Figure 5 shows two conditions which have had less of an impact than the other aspects.
These are the opportunities for pedagogical support and the support from management.
Perhaps, this is a fitting representation of the lecturers’ sense of a burning platform and
the need to begin establishing online teaching yourself. This is further illustrated by the
quotes below, in which you can sense frustration as well as a slightly panicked atmos-
phere. The lecturers’ responses also make it evident that technical aids need to work,
seeing as the internet connection, IT equipment and technical support options may have a
negative impact if they do not work and a positive impact if they are indeed in order.

Quite a few survey comments pertain to technical support, tools and equipment. There is
a demand both for customised support and more and better IT support, and at the same
time, the support options at Aarhus BSS are praised. The demand for customised support
might also have to do with increasing knowledge of the academic fields: “Ensuring IT
support on a greater scale — more hotlines, more supporters who are able to help AND
WHO KNOW OUR DEGREE PROGRAMMES. For instance, it should not have been the
lecturer’s responsibility to draw attention to the fact that zoom was limited to 300 par-
ticipants (...)” (letters capitalised as in the original quote). A respondent writes: “There
need to be more IT support for teaching-related issues — you are queued alongside other
colleagues with other types of IT issues. We lecturers often experience critical issues
requiring immediate attention, and in these situations, it is not a solution to wait for
help for days because you are ticket no. 1,800...” This comment appears together with
requests for sufficient resources for the IT departments so that they may keep up the good
work.
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In part, the question of technical aids is also related to programme licenses and
access to professional headsets, webcams and microphones for the lecturers.

A lecturer provides the following description: “Ensure that proper equipment is available
and of decent quality. We need tools to conduct online teaching, and it is just not enough
to rely on the poor quality microphone and webcam present in most laptops.” The same
applies to video editing software, the use of whiteboards in addition to slides, and the
handling of large Zoom video files from recordings of teaching activities, cf. the comments
in the survey.

The conditions for transitioning teaching activities into new formats can be found below
in figure 6. The figure shows that academically and didactically speaking, the lecturers felt
poorly prepared for conducting online teaching, and for instance, it was difficult to find
inspiration materials and guidelines. And finally, 40 per cent of respondents experienced
their own need for technical support to be small or non-existing, and approximately 25
per cent experienced that the IT infrastructure at AU only supported online teaching to a
small extent or not at all.

Figure 6: Conditions for transitioning teaching activities into new formats

To what extent did you feel that...

the IT infrastructure at AU (e.g. access to digital
tools and technical stability) supports your work
on planning and conducting online teaching?

you had a need for technical supportin
connection with the transition to online teaching?

prior to the physical lockdown of AU, you were

academically and didactically prepared for -

conducting online teaching?

you had access to inspirational materials and
guidelines that you could use to plan and conduct
your online teaching during lockdown?

prior to the physical lockdown of AU, you were

academically and didactically prepared for - .

conducting online teaching?
0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

B Notatall To a small extent To a moderate extent

To some extent B To avery high extent

Many of the comments repeat this general experience of the conditions during lockdown:
“(...) General guidelines, and in particular a massive flooding of such, are less than use-
ful. Lockdown took us all by surprise. It was very frustrating to face the problems on
your own during the first few weeks. It took some time before help was in place. And a
lot of problems were ‘solved’ through general announcements and guidelines. Probably
necessary in the situation at hand — but nonetheless frustrating.” Besides this experi-
ence, the comments are mostly about helping each other, requests for direct and practical
guidance on online teaching, and support for the educational development centre and its
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work. There are also requests for knowledge sharing: “Sharing learnings about online
teaching — particularly in relation to the type of immediate interaction that injects en-
ergy into online teaching.” It is also possible to provide more support for online teaching
by establishing tracks for beginners, competent users and experts respectively. Knowledge
sharing is important because it reduces what one lecturer calls: “(...) individual donkey
work, wasting huge amounts of time while individual lecturers find their own particular
ways of doing things and making far too little use of the experiences of people who have
already found the best solutions.”

Perhaps there was no time for inquiring about/receiving pedagogical support and support
from the management, which is why these aspects are deemed to be less important
according to the numbers in figure 5 and 6?

If you go through the comments in the survey, you will find an entire cluster of comments
pertaining to the organisation of online teaching. These comments can be divided into
four main groups: 1) expectations for online teaching, 2) a code of conduct for online
teaching, encompassing the students as well, 3) implementation and management, and 4)
reflections on which students are best suited to receive online teaching, e.g. that teaching
activities for first semester students should not primarily be based on online teaching.

The group of comments concerning management and implementation primarily deal with
the organisation of future online teaching, not with specific experiences from the lock-
down periods. However, there are a few comments on different announcements from the
management levels at Aarhus BSS. In regard to specific learnings, the following two com-
ments might be directed at the need for organisation: “Establish a good framework that
allows lecturers to opt to conduct (part of) their teaching online. Among other things,
this requires support from the management, good digital tools and additional equip-
ment as well as pedagogical and technical support,” and “Cultivate the culture of online
teaching that will facilitate a transition to online teaching (...).” In addition, this should
not be considered a cost-cutting exercise, but rather a strategic aim with a clear plan. In
the wake of such comments, one finds observations such as “digital teaching is not suita-
ble for all groups and all courses,” which supports a level-headed approach and facili-
tates further reflections on online teaching.

What have we learned?

Regardless of this, or perhaps rather because we have now learned a lot about the oppor-
tunities and challenges of online teaching, the responses to the last question of the survey
must all in all be considered a very positive result: “To what extent do you agree or disa-
gree with the following statements? As a result of the transition from physical to online
teaching...” The responses strongly agree on the statement about having become better
equipped to conduct online teaching. Regarding the statements about being more moti-
vated to develop on-site teaching with the use of digital tools, having become keener to
find out how to conduct online teaching of a high quality, and being more motivated to
conduct online teaching in general, 50-60 per cent of respondents partially or strongly
agree with these statements, which must be interpreted as a predominantly positive
attitude towards online teaching.
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Figure 7: Assessment of the transition from physical to online teaching

To what extent do you agree or disagree with the following statements?
As a result of the transition from physical to online teaching...

| have become more motivated when it comes to -
conducting online teaching

| have become keener to find out how | can -
conduct online teaching of a high quality

| have become more motivated to develop my -
on-site teaching with the use of digital tools

| have become better equipped to conduct online I
teaching

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

B Stronly Disagree Partially Disagree Neither agree nor disagree

Partially agree B Strongly agree

In conclusion, lecturers now feel more motivated and keen as well as better equipped to
consider the necessary pedagogical and didactical facets of the organisation and structure
in relation to the delivery of teaching. Lecturers make use of digital solutions to comple-
ment and supplement on-site teaching when it is didactically and pedagogically sensible
in relation to increasing learning outcomes.
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